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The increasing level of migration…

in the World

The number of 
international 
migrants has 
risen steadily 
from 173 
million to 258 
million in 17 
years.

The number of 
refugees and 
asylum 
seekers was 
estimated at 
almost 26 
million in the 
world in 2017.

A big majority 
of the 
international 
migrants (78 
million) live in 
Europe. 

The number 
of newborns 
from 
immigrant 
families was 
estimated as 
61 million in 
Europe in 
2017.

in Europe in Germany in Italyin the 

Netherlands

6 million of the 
immigrants 
in Europe live in 
Italy.

Italy has the 5th

largest 
immigrant 
population in 
Europe after 
Germany, 
United 
Kingdom, 
France and 
Spain.

The largest 
migrant group 
is Romanians. 

More than 12 
million of the 
immigrants 
in Europe live in 
Germany.

Germany has 
the largest 
immigrant 
population in 
Europe (15%).

The largest 
migrant groups 
are migrated 
from Poland, 
Turkey, Russia, 
and 
Kazakhistan 
(Word Migration 
Report, 2018).

More than 2 
million of the 
immigrants 
in Europe live 
in the 
Netherlands.

The percentage 
of the 
immigrants in 
the total 
population is 
12.1%.

The largest 
migrant groups 
are Indonesian, 
German and 
Turkish people 
(Focus 
Migration, 
2007).

in Turkey

The total 
number of 
immigrants 
in Turkey 
was about 5 
million in 
2017.

Turkey has 
the largest 
refugee 
group with 
3.1 million.

United Nations, 2017

In Portugal

The total 
number of 
immigrants 
in Portugal 
was about 
880 
thousand in 
2017. 

Percantage 

of the 

immigrant in 

the total 

population 

was 8.9 for 

Portugal.



Acculturation Process

• Acculturation, is the process by which immigrants and the 

children of immigrants adapt to a host country and 

experience changes in language use, cultural values, 

beliefs, and practices.

• It has important influences on the developmental 

trajectories of youth in immigrant families (Gonzales et al. 

2009).



Acculturation Process

• Acculturation refers to the process of cultural (e.g. 

learning each other’s languages, sharing food 

preferences) and psychological (e.g. sense of well-

being or self-esteem, acculturative stress) changes 

which results following of the intercultural contact (Berry, 

1997, 2005; Sam & Berry, 2010).



Acculturation Process

• As a result of the international migrations 

from one country to another, not only 

migrants, but also the members of 

receiving society need to adapt to life in 

multicultural context.



Acculturation Process

• It is described as the dual process of cultural and 

psychological changes as a result of the intercultural 

contact between culturally different groups, families 

and individuals (Berry, 2005). 

• It also contains several changes in social structures 

and in cultural practices (Berry, 1997, 2005; Sam & 

Berry, 2010).



Acculturation Strategies

From Unidimensional Model (Gordon, 1964) to 

the Relative Acculturation Extended Model (Navas et al., 2005)

1. Unidimesional Model (Gordon, 1964)

2. Bidimensional Model (Berry, 1997, 2005)

3. Interactive Acculturation Model (Bourhis et al., 1997)

4. The Concordance Model of Acculturation (Piotkowski, Rohmann, & Florack, 2002)

5. Relative Extended Acculturation Model (Navas et al., 2005).



Bidimensional Model (Berry, 1997, 2005, 

2007)

• Two important dimensions are stated:

– Identification with the heritage culture (Culture 

Maintenance)

• preference for maintaining the immigrants’ own culture in 

the host society

– Identification with the host culture (Culture Adoption)

• the relative preference of the immigrants for having 

contact with the individuals from the dominant group and 

participating in the ethnocultural societies



Acculturation Strategies

Integration refers to a combination of high identification with 

the receiving host culture while maintaining a strong 

connection with the heritage culture.

Identification with heritage culture

Identification 

with host culture

YES NO

YES Integration Assimilation

NO Separation Marginalization



Main Characteristics of Integrated People

• More interested with daily interactions with others from host 

culture while maintaining heritage culture (Berry, 1997).

• Less interaction problems with the others (Berry, 1997, 2011).

• Less acculturative stress (Berry, 2011).

• Less perceived discrimination and prejudice (Berry, 2011).

• Positive intergroup contact (Pfafferott & Brown, 2006; Zagefka & 

Brown, 2002).

• Accepting cultural diversity (Berry, 1997, 2005, 2011).



Integration...

Preparing German flag 

with Turkish baklava



Acculturation Strategies

Identification with heritage culture

Identification 

with host culture

YES NO

YES

NO



Adolescents as minority group



There is two distinct socialization 

groups for adolescents:

– Parents

– Peers and classmates



There is two distinct socialization 

groups for adolescents:

– Parents

• Adolescents still have strong connections with their 

parents although they do not prefer to spend a 

long time with them in that period (Allen, 2008; 

Allen & Land,1999; Larson et al., 1996). 

• It is also possible that conflicts between demands 

of parents and peers are maximal in this period 

(Berry, 1997). 



– Peers, classmates 

• Peers come first, and adolescents prefer to spend 

more time with their peers than parents. 

• They begin to choose their peers as a source of 

intimacy and security (Allen, 2008; Allen & 

Land,1999; Larson et al., 1996).

There is two distinct socialization 

groups for adolescents:



Adolescents as minority group

• Most of the studies show that adolescents actually “live”

between two cultures (Berry, 1997). 

• They have to dealt with several alternatives 

proposed, on the one hand, by their family of origin, 

and, on the other hand, by the host society (Berry, 

1997; Schwartz et al., 2018).



• Parenting Styles (Rohner, 1991).

• Peer and School Norms (Schachner et al., 2018).

Which factors can effect on 

integration of immigrant 

adolescents?



• A vast majority of the previous studies refer to the 

importance of “parenting styles” in the way of integration 

(e.g. Kim, Cain & McCubbin, 2006; Lim et al. 2014).

Rohner (1991)

Parenting Styles

Parental Control

Overprotection,

Intrusiveness,

Harsh discipline,

High demands

Parental Warmth

Acceptance,

Emotional support,

Permissiveness,

Closeness



• Parental Control

– Within the immigrant setting, however, it is also very 

likely that parents become more controlling of their 

children in an effort to maintain their traditional values 

and to discourage their children from traditional 

values of the host country (Lim et al., 2014).

Parental Control

Overprotection,

Intrusiveness,

Harsh discipline,

High demands

Parenting Styles

Acculturation GAP



• Parental warmth

– The quality of parent child relationship is an important factor 

in family and child psychological outcomes (Barber, 1994), 

and it may serve as a buffer for adolescents from 

acculturative stress and improve their adjustment to the host 

culture (Liebkind & Jasinskaja-Lahti, 2000).

– Acculturation gap might be tolerated by parental warmth in 

immigrant adolescents.

Parenting Styles

Parental Warmth

Acceptance,

Emotional support,

Permissiveness,

Closeness



• The frequent presumption that immigrant adolescents are better 

adapted to the host and less adapted to the ethnic culture than their 

parents (Szapocznik & Kurtines, 1993).

– The recent studies demonstrated that adolescents adopt the values 

and the beliefs of host culture more rapidly than do their immigrant 

parents (Bacallao & Smokowski, 2007; Lim et al., 2009; Aumann & 

Titzmann, 2018).

Acculturation GAP



• This difference between parents and adolescents called as 

“acculturation gap” (Berry, 1997).

– Positively related to maladjustment (Birman, 2006; Dinh & Nguyen, 

2006; Tardif & Geva, 2006), adolescent depression and 

delinquency (Crane et al., 2005). 

– Negatively related to adolescent social initiative (Crane et al., 2005), 

perceived support from parents and satisfaction (Dinh & Nguyen, 

2006).

Acculturation GAP



• The acculturation gap leads to greater conflict and 

disharmony within the family context, ultimately harming 

youth adjustment (Portes & Rumbaut, 1996; Geva, 2006; 

Portes & Rumbaut, 1996; Geva, 2006; Lee et al. 2000; 

Hwang, 2006).

• In order to minimize these conflicts, adolescents may disclose less 

of their everyday life then acculturation gaps are larger (Aumann & 

Titzmann, 2018).

• “Parental warmth” and “identification with peers” might 

tolerate the effects of acculturation gap between immigrant 

parents and adolescents.

Acculturation GAP



If the parents integrated more to the host 

culture than adolescents?



Schools as acculturative contexts

• Andriessen and Phalet (2002) specified that acculturation effects are 

highly context-dependent, and schools are not only important 

academic and socio-emotional developmental context, but also an 

important acculturative context for immigrant and non-immigrant 

adolescents (Juang & Alvarez, 2011; Schachner, 2019).

• Schools are a major arena that allow opportunities for cross-ethnic 

friendships, exposure to multiple ethnic groups, and greater 

numerical balance of power among different ethnic groups

(Graham, 2018; Schachner et al., 2018; Schwarzenthal et al., 2011), 

because schools can provide a regulatory context that structures 

relations between adolescents from different groups (Tropp et al., 

2016).



• Because of the school context, immigrant adolescents 

might have more positive or negative intergroup contact 

with the non-immigrant group members than their parents 

(Brown & Zagefka, 2011; Gonzalez, Sirlopu, & Kessler, 

2010; Gonzalez et al., 2017).

Positive intergroup contact

1.Reduces the prejudice

2.Provides a way to overcome

intergroup tensions and conflict 

3.Reduces segregation

4.Increases the feeling of 

outgroup’s fairness

Negative intergroup contact

1. Increases the prejudice

2. Increases intergroup tension and 

anger

3. Increases feeling hostile toward

outgroup

4. Leads to be anxious for the 

future interactions with outgroup



• Having positive intergroup contact with non-immigrants can 

affect the preferred acculturation strategies in immigrant 

adolescents.

– Recent findings demonstrated that having positive intergroup contact 

affect the integration of immigrant adolescents (Pfafferott & Brown, 

2006; Zagefka & Brown, 2002; Zagefka, Gonzalez, & Brown, 2010; 

Gonzalez, Sirlopu, & Kessler, 2010; Montreuil & Bourhis, 2004). 



If having a positive intergroup contact influence on integration,

What can we do to increase positive intergroup 

contact in school context?

Several researchers (Asendorph & Motti-Stefanidi, 2017; Graham, 

2018; Feddek, Noack, & Ruthland, 2009; Schwarzenthal et al., 

2011) stated that positive climate at school is especially important 

in providing positive intergroup contact.



Which dimensions we can consider to provide 

positive school climate?

• In schools with a positive climate, Allport’s (1954) four 

fundamental conditions of positive intergroup contact are being 

fulfilled (Schwarzenthal et al., 2011).

– Equal status can be promoted by the promoting equality 

among the students (Schachner et al., 2018), and by the 

positive and supportive teacher-student relationships  

(Schwarzenthal et al., 2011). 

– Common Goals and Intergroup Cooperation can be 

promoted when students work together during the course 

work or help each other with homework (Schachner et al., 

2016).

– Support for Authorities might be promoted by providing 

opportunities to all students to engage with the heritage 

cultures represented in the classroom through multicultural 

educations (Verkuyten & Thijs, 2013). Also, it can be fulfilled 

by promoting multiculturalism (teaching tolerance to 

students) and equal treatment of students independent of 

ethnic background in the school context (Feddek, Noack, & 

Ruthland, 2009).

Four Fundamental 

Conditions 

of Intergroup Contact 

(Allport, 1954):

1.Equal Status,

2.Common Goals,

3.Intergroup Cooperation,

4. Support of Authorities.

School norms (Schachner

et al., 2018)

1. Equality and Inclusion

norms

1. Support for contact

2. Equality

3. Support for 

cooperation

2. Cultural pluralism norms



• Briefly, positive school climate can provide positive 

intergroup contact (Graham, 2018; Feddek, Noack, & 

Ruthland, 2009; Schwarzenthal et al., 2011; Tropp et al., 

2016), and positive intergroup contact affect the integration 

of immigrant and non-immigrant adolescents (Pfafferott & 

Brown, 2006; Zagefka & Brown, 2002; Zagefka, Gonzalez, 

& Brown, 2010; Gonzalez, Sirlopu, & Kessler, 2010; 

Montreuil & Bourhis, 2004). 

Positive 

School 

Climate

Positive 

Intergroup 

Contact

Integration



Implications for today

1. Family integration programs 

2. Provide a positive school climate

3. *

4. *

5. *

6. *

7. *

8. *

9. *

10. *
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